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INTRODUCTION
In the summer of 2019, the four reference librarians at the University of the District of Columbia (UDC), a Historically
Black College and University (HBCU) in the nation’s capital, undertook a project to engage with the ACRL Framework for
Information Literacy to deepen our own understanding of the Framework and translate its theoretical framing into praxis for our
library. Our team was familiar with and appreciated the Framework, but we didn’t feel that we were incorporating it much in our
information literacy instruction. We began with two primary goals: establishing a shared analysis of the Framework so that we could
consistently translate the theory into teaching practice, and creating Framework-oriented, student-centered active learning activities
that we could incorporate into one-shot and embedded library instruction.
In our work, we prioritized our institutional context and the needs of our students. UDC is an HBCU with a “nontraditional”
student population. We are an entirely commuter campus, and many students are older, taking classes part-time, or trying to balance
academics with full-time jobs or caregiving responsibilities. Our university’s strategic plan, The Equity Imperative, puts lifelong
learning at the forefront of its mission. We thus sought to develop Framework-oriented lessons that fostered this drive by emphasizing
activities that drew from lived experience in addition to classroom learning, and connected information literacy to information needs
both inside and outside of an academic setting.

PROJECT APPROACH
The team met six times in two-hour sessions over the summer, during times with low patron traffic, and focused each
meeting on one frame. We specifically sought to make our process discussion-oriented and collaborative, because the library does
not use a liaison model—librarians teach across all subject areas and often in various sections of the same course. Our library team
has historically been collaborative, but approaching our work with this intention formalized and organized a collaborative approach
to instruction.
Prior to each meeting, each team member closely read the text of the frame, reviewed related resources on 23 Framework
Things (https://23frameworkthings.wordpress.com/), and either brainstormed possible new activity ideas to develop or identified
activities on Project CORA (https://www.projectcora.org/) or the ACRL Framework for Information Literacy Sandbox
(https://sandbox.acrl.org/) to potentially modify for our context. We began each meeting by discussing our interpretations of the
frame, how our existing instruction activities already supported certain dispositions, and difficulties we anticipated that we would
face in applying the theory to practice. We then discussed each team member’s activity ideas, some of which were very early in
development and some of which were nearly complete. Following the discussion, each team member chose three ideas—sometimes
their own, sometimes the ideas of other team members—to develop further, with the goal of creating lesson templates to populate a
shared bank of activities that could support beginner, intermediate, and advanced learners. Some activities were built out later, after
the Framework review process, when an idea was appropriate for a particular class context or set of intended learning outcomes.
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OUTCOMES
The team’s work helped us situate our existing activities within the Framework, but more importantly spurred the
development, adaptation, or modification or many activities. As one example, we adapted Sphere of Discourse from Project CORA
(Hoppe, 2019)—an activity that uses a beach ball prop to encourage discussion of various types of information sources and formats,
values, and evaluation of information (i.e., “Authority is Constructed and Contextual” and “Information Has Value”). Team members
experimented with this activity in instruction sessions to support research assignments both in freshman/sophomore-level general
education and senior capstone courses. Students and instructors in all courses provided positive feedback on the activity, describing
it as fun and informative, but it appeared to be the most effective in the upper-level classes with interdisciplinary research projects,
in which students are required to use a variety of source types, rather than in the general education classes that focused more on
introducing scholarly sources. We also developed digital learning objects—for instance, a video tutorial on exploration and
persistence in research to support dispositions in the Research as Inquiry frame (UDC Library, 2019)—which have been quite useful
for online tutorials and asynchronous instruction.
The team’s discussions of each frame also encouraged us to modify some of our existing activities to better reflect the
concepts of the frame and make them more student-directed. After reviewing the “Authority is Constructed and Contextual frame,”
we made major adjustments to an activity on evaluating sources, moving away from the CRAAP test checklist that many of us had
relied on. We began instead asking students to describe the factors that make a source “good,” brainstorming their own list as a class.
Students could then use the class’s list to evaluate a given source and assess whether it was “good” for the research assignment they
were working on. Though students frequently named characteristics of information that support evaluation within the “Authority is
Constructed and Contextual” frame (such as authorship or publication type) during the class brainstorm, they often later described
sources in the activity as “good” (scholarly) or “bad” (most other sources) regardless of the sources’ context or purpose. The list of
factors that they had previously developed together provided a foundation for a subsequent class discussion of the nuances of and
contextuality of authority that drew on the existing knowledge and experience of information that they brought to the class but may
not have yet applied in an academic setting. Communicating with students on a personal level and drawing out the connections
between their real-life experience using information and the academic research context helped them engage more fully with the
elements of the Framework underlying the activity.
Developing activities frame by frame also allowed us to lean on some modularization in instruction planning. With an
expanded buffet of Framework engaged activities to pull from, we were able to more easily tailor a session to the faculty request and
the needs of the class.

CHALLENGES
The project was very valuable to our own professional development and instruction program, but we encountered challenges
in applying the Framework to instruction. First, we identified a mismatch between some of the information literacy concepts in the
Framework and the academic research skills that faculty typically want us to address in instruction. Our project made plain that
research skills and information literacy are not one and the same. While faculty generally focus on their students conducting research,
we as librarians seek to contextualize academic research within the wider scope of information literacy. We were excited and inspired
by many aspects of the Framework and hoped to incorporate them into our instruction, but frequently found it challenging to make
connections to “teaching research” in our current context, where students are commonly working on traditional research papers with
scholarly sources and some portion of faculty expect that our instruction will have a narrow focus on use of library resources (e.g.,
“show students how to use the databases”). However, we remain committed to expanding the scope and scale of our instruction and
our instruction program, and by integrating elements of the Framework to the greatest extent possible within our current context, we
hope to begin broadening faculty perception of what librarians teach.
In addition, we found that creating activities for novice learners was difficult, as the Framework seems to assume some
existing level of research knowledge or familiarity with fundamental information literacy concepts. Many students at our institution
bring limited experience in academic research to the classroom, and the frames were often difficult to apply to building a foundation
for academic research. A number of our activity ideas that hewed most closely to the Framework were more appropriate for advanced
learners and we have not yet had an opportunity to apply these activities since the vast majority of our instruction typically occurs
in introductory and general education courses.
Ultimately, the highly theoretical nature of the Framework and deep interconnection among its frames, while beneficial
from a philosophical perspective, presented difficulties in developing concrete lessons, particularly for the one- and two-shot sessions
that we most commonly teach right now. The Framework itself is not a tool for classroom instruction. While our initial project goal
was to expand our knowledge of the Framework and our bank of active learning activities, we also found that our process made
evident the need for a project like ours, where teaching librarians consider how to translate theory and dispositions into activities
and lessons that are meaningful and applicable for their specific student needs and institutional settings.
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RESULTS AND WHERE WE ARE NOW
In March 2021, we published a “Perspectives on the Framework” column in College and Research Libraries News. The
article provided us a chance to summarize our work and outline where we wish to go with this initiative in the future. We also
believed that other librarians would benefit from learning about how we wrestled with the theoretical aspects of the Framework and
found ways to turn those sections into active classroom lessons.
In addition to our article, Rusk, after leaving UDC and taking a position at San Francisco State University (SFSU), drew
on this work in the development of a Teaching Research Toolkit (https://libguides.sfsu.edu/toolkit). The toolkit is a faculty-facing
resource that compiles activities which faculty can download and use in their classes. Several of the activities included in the toolkit
stemmed directly from our Framework discussions, including the previously discussed evaluating sources activity (“Authority is
Constructed and Contextual”), two activities tied to “Scholarship as Conversation,” a matrix activity to support students conducting
literature reviews, and an activity to support synthesizing sources. While the toolkit is organized into four main categories (Topics
and Research Questions, Finding and Evaluating Sources, Reading Sources, and Using Sources) to align with audience expectations
and needs, the activities are rooted in the Framework. SFSU is now revisiting all of the activities and analyzing them through a
Universal Design for Learning lens, to ensure that they are accessible and inclusive.
A more student-facing project was developed by Kowalski and Meals at UDC. They took the spring of 2020 pivot to online
learning as a chance to create Library 101, a self-paced LMS-based tutorial. Students may ask to be enrolled or can be enrolled at
their professor’s request. Library 101 contains numerous modules covering all aspects of library and research skills, including videos
developed from the Framework project. Kowalski and Meals plan to add more modules, and more advanced modules with the goal
of possibly turning the organization into a required, credit-bearing course.
Rusk’s departure for SFSU now presents the UDC library with the opportunity to onboard a new Information Literacy
Librarian. Discussing the work the librarian team did on this project, along with the outcomes, will support our incoming new hire
in learning about the library’s culture of collaboration and approach to teaching, and will provide them with some activities to use
in the classroom right away. The incoming librarian will also be responsible for coordinating strategic planning for the growth and
curricular integration of our information literacy instruction program, and we expect that the project outcomes will provide a strong
foundation for our new librarian’s planning process. Eventually, the UDC library hopes that information literacy and research skills
will be integrated into more classes and scaffolded into the curriculum at all levels. Such scaffolding might open up space for us to
incorporate the more advanced activities identified and developed during our Framework analysis.
Additionally, in a prime example of how we as a team are always creating more work for ourselves because of our
enthusiasm for new ideas, we have discussed furthering our work by studying how our process could be adapted by other institutions.
We want to look at what would be needed to scale this for larger organizations or for different teaching contexts, like K-12 or
certificate programs. Our process in this project was just that—ours, based on our own context and capacity—but we believe the
general concept of an in-depth team review of the Framework and its potential applications to the classroom, however it makes sense
to implement it in a given institution, would be widely beneficial.
Finally, we continue to develop activity ideas. One fun result we hope to achieve is to create an OER resource based on
Superfight. Superfight is an Apples to Apples-style card game where participants create fighters from two sets of cards—characters
and attributes—and then argue why their character would win in a fight. The idea for this game came about during our discussion of
the “Authority is Constructed and Contextual” and “Information Has Value” frames. Our version of the game would create scenarios
of research and ask students to pit their cards of sources, author authorities, and attributes (e.g., article is 100 years old, source is
online, results are not statistically significant) against one other to see who could create the best source for the scenario.
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